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Introduction

Case Studies are excellent training and professional development resources. They
provide an overview of a ‘real life’ situation, merging theoretical knowledge and
practical elements through a structured narrative.

Writing a professional Case Study is not a simple task. It not only requires elevated
literacy and a knack for writing, but also extensive underpinning knowledge and
practical experience. As such, quality Case Studies are not as easily found as other
resources.

AIPC has helped in excess of 50,000 students pursue their goal of becoming a
professional counsellor over the past 15 years. This vast experience has highlighted
the power of Case Studies in assisting contextualize theoretical knowledge. We
acknowledge the value of Case Studies in the mental health profession. Our students
and graduates have always benefited from the quality content published in our
National Journal and associated publications — and in a way, we've always kept most
of them as a treasure within our knowledge reservoir.

But that was until now...

To assist and collaborate with practicing and aspiring counsellors, we’ve developed
an eBook containing 20 professionally written Case Studies. These cases have
been hand-picked from dozens of publications and divided into 5 Categories:
Counsellor Microskills; Counselling Therapies; Family Counselling; Grief and Loss
Counselling; and Stress Issues in Counselling.

We trust this resource will assist the development of counsellors and mental health
professionals throughout Australia, and around the world. We look forward to
receiving feedback from readers: simply email ezine@aipc.net.au with your
comments, suggestions, additions or anything else that comes to your mind.

Enjoy your reading and feel free to forward AIPC’s Case Study Collection 2007 to
family, friends and colleagues.

Kindest Regards,

S andra ;30&' tto

Sandra Poletto
Chief Executive Officer
Australian Institute of Professional Counsellors


mailto:ezine@aipc.net.au
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A Case Outlining How to Focus on Solutions

Author: Jane Barry

Michelle has come to counselling due to increasing feelings of hopelessness about the
direction of her life. She is complaining that she is too "bogged down" in her
problems to see where she should be going. This is Michelle's second session with
the Counsellor. She has spent her previous session discussing the areas of her life
that she is unhappy with. Within this session, the Counsellor decides to trial a
solution-focussed approach with Michelle. The Counsellor hopes to move Michelle
onto discussing ways she can overcome the problems that she has described by
focussing more on solutions rather than problem descriptions.

For ease of writing, the Professional Counsellor is abbreviated to "C".

Essential Case Information

Michelle is twenty-one and has been studying Veterinary Science for the last 3 years.
She would like to finish her degree in the next few years, but doesn't think that this
will ever happen. Currently, Michelle is deferred from her studies and is working two
part-time jobs. She works at the local shopping centre on weekdays and waitresses
in the evenings and on most weekends. She dislikes both of her jobs, mostly
because they involve dealing with the public. Michelle has strong desires to move on
with her career and is frustrated by spending all her time working at tedious jobs.

Michelle lives with her partner James, who is also a student. When they were both
studying full-time, they were having difficulties supporting themselves financially.
They made an arrangement where one of them would work to support the other,
until their studies were completed. As James is further along in his studies, Michelle
has opted to work, and allow him to complete his studies. James will then work to
support Michelle in her own studies. Michelle had planned to work for about one
year, however, James has discovered that he will be required to do an extra year of
study to qualify for the position he wants.

This means that Michelle will have to wait at least two years before she can continue
her studies. She is currently feeling very trapped by the arrangement and she does
not feel positive about her situation over the coming years.
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She has been reluctant to approach her partner about these feelings, and she can't
see any way around her predicament.

In the previous session, "C" did a Personality Need Type Profile for Michelle. She has
moderate Type "D" needs, which means that Michelle's studies and career goals are
an important means for her to meet her achievement needs. "D" types are not
particularly social, preferring to interact with those who have similar interests to
them. This explained to Michelle why she does not enjoy the public contact involved
in her part-time jobs. Michelle was pleased to find that there were some valid
reasons for her desires to continue study and for her discontentment with serving
the public. However she was still experiencing difficulty in understanding how this
would help her to change her circumstances.

Session Content

In this, the second session, "C" asked Michelle if it would be okay to ask her some
questions about her situation; in particular how she thought life would be when she
didn't have these problems. Michelle said she was happy to give it her best shot.

"C" asked Michelle if there had been any times during the past few months when she
felt happier about the direction of her life. Michelle responded that she had been
feeling good about her life when she attended a Veterinary seminar a few weeks ago.
"C" questioned Michelle as to how she had organised this for herself. Michelle replied
that "one of the girls | waitress with did the shift for me, so that | could attend. I've
offered to take one of her shifts next week in return.”

"C" then asked her what it was about the seminar that made her feel better. Michelle
replied "it was great to be with people who were interested in the same field as
myself. The presenters inspired me to think about the areas that | would eventually
like to work in. It was fantastic to meet other people who were practicing in those
areas and they gave me some good advice. | even made some contacts with Vets in
my state.”

"C" congratulated Michelle on her decision to attend the seminar, and providing
herself with a situation that would gratify her need to pursue her studies. Michelle
responded that the feelings of happiness did not last too long once she had to return
to work. "Dealing with the public is so draining, and many of the people | work with
find the work dull. |1 don't feel like 1 have much in common with anyone there."

Through the use of a 'Miracle Question’, "C" asked Michelle to describe what her life
would be like if she did not have this problem. "Michelle, imagine that you woke up
tomorrow morning and found that your problems had disappeared. What would you
notice to be different?"

"I'd be working, as a Vet, in my own surgery, in my field of speciality. 1 wouldn't
have to do any more waitressing or serving the public. I'd be working towards my
own career.” "C" replied, "that sounds like a longer term goal to me, what do you
think might happen in the meantime to move you towards that goal?"
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"...1 don't know..., perhaps I'd have more time to do my studies. | could maybe
leave one of my jobs and take on some more subjects... though I'd have to check
this with James. One of us would still have to do the work, in order for us to
survive."

"C" complemented Michelle on her ideas, "talking with James and renegotiating your
arrangements sounds like a good first step Michelle.” "C" went on further to ask how
Michelle might approach James about her ideas. Michelle was uncertain about this,
and she expressed her concern that James might not feel that she was supportive of
his career direction by proposing change.

"C" asked Michelle to think of the times when she demonstrated her commitment to
her partner's goals. Michelle responded "there are many times | suppose. | agreed to
work initially in order to allow him to finish his studies. | also help him out with his
assignments." "C" asked Michelle how James had responded to her commitment. "He
has been pretty grateful actually, I don't know why | think that he wouldn't support
my goals ... and | have to consider that the arrangements have changed since we
first made them."

"C" praised Michelle for giving some supportive reasons to negotiate changes for
herself. "How would you approach James about your ideas now, Michelle?" Michelle
went on to think about how she could approach James about her feelings and
negotiate some changes to occur in their agreement. In particular she thought of
alternative means of financing herself and James, by seeking loans, or reducing their
cost of living. In the past, Michelle's parents had assisted her with sorting out her
finances, so she thought to discuss these possibilities with them. She considered that
James may also have some ideas to contribute.

Both "C" and Michelle were feeling positive about the solutions that Michelle had
developed for herself. "C" asked Michelle if she could rate how hopeful she felt about
her ability to change her circumstances. Michelle responded that on a scale of 1 to
10, she was at about a '6'. "Okay," said "C", what else might have to happen for you
to increase that score?" "Well, I'd like to be more focussed on my study at the
moment,” replied Michelle.

As Michelle had already stated this goal, "C" responded with, "you mentioned before
how happy you felt after attending that seminar. It seemed like such a good strategy
for yourself. | am wondering if you can organise to attend some further seminars?"

"Yes | can, however, they only happen every now and then. Though several of the
students were hoping to form a study group and meet on a regular basis. There were
plans to invite some of the local seminar presenters along, to give us some feedback
on our work | guess that | could try to attend some of these."

"C" asked Michelle how she might organise this for herself.
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"l could probably change some shifts with the girls that | work with, some of them
are pretty keen for more money. I might have to lose a shift every now and then, to
get to the study group.”

"C" affirmed this goal of Michelle's, as a pro-active step towards meeting her needs
and maintaining her enthusiasm for her studies. Michelle responded positively to the
feedback and went on further to say that ideally, she would like to be able to begin
her practical experience and assessment next year. "C" inquired further into this
area of her work, and Michelle became more animated as she discussed her plans for
her career and future.

"C" questioned Michelle about the ways in which she could achieve her goal to
commence practical work. At all times, "C" acted as the interested listener, and
asked questions to increase his understanding of Michelle's goals, rather than
assuming that he knew what Michelle would want. Michelle was able to determine
some ways in which she might go about starting practical work, whilst still balancing
her financial requirements. She also thought more about the agreement that she and
James had made, and ways in which it might be modified.

Nearing the end of the session, "C" requested that they take a short break before
summarising the goals and outcomes for Michelle. "C" prepared some feedback to
offer Michelle in this time.

In summary, "C" discussed how Michelle had initially been feeling that her goals
were out of reach. Michelle obviously had dreams and goals that she had wanted to
pursue, and "C" had noticed how inspired Michelle seemed when she discussed these
in detail. "C" felt that Michelle already had the skills that she needed to solve her
problems, and she had demonstrated this by organising time to attend seminars and
student work groups. "C" also complemented Michelle's shift in attitude about
approaching James with her issues and solutions. "C" validated Michelle's goal to
assert her own needs, in a considerate way, with her partner.

From Michelle's discussion, it seemed to "C" that her solutions consisted of:

Renegotiating an agreement with James where she could reduce her work. Maintain
her support of James' goals to finish his study, whilst still meeting her own career
goals.

Organise some time off from work to attend study groups or seminars. Look into
other financial arrangements for herself and James, such as student loans, parental
assistance, reducing rent and other expenses. Organise to start Practical placement
with a Veterinary Surgery next year.

"C" also suggested that Michelle might use some of her contacts from the seminar to
assist her with finding placements, and possibly some part-time work.
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"C" mentioned that they had focussed mostly on meeting Michelle's goals for study
and career, rather than other issues such as work. "C" explained to Michelle that
focussing on a few main issues, was easier than dealing with several issues at once.

As Michelle's main goal appeared to be her career, they had focussed on that area.
"C" suggested that her issues regarding work would likely be reduced, once she was
meeting her priority needs to study and work in Veterinary Science.

"C" asked Michelle how she would rate her control over her future, upon reaching the
end of the session. Michelle described herself as an 8. She was feeling particularly
positive after revisiting her goals for a career. It had been sometime since she had
the opportunity to discuss them, and this session had helped her to focus on what
she could do to change her situation. She reinforced for herself again the benefit of
attending seminars or study groups on a regular basis to keep her enthusiasm going
for her career goals.

End of Session

Some points to consider with Solution-Focussed Counselling: This style of
counselling, focuses on discussing what the client can do to change their situations,
rather than focussing on the problems the clients present with. This does not mean
that problems are ignored, rather that the emphasis is on building solutions.

The client will usually be able to describe the who, what, where and why of their
problems however, the role of the counsellor will be to encourage the client to
inquire into the who, what, where and why of their solutions.

The counsellor assumes that the client has the skills required to solve their own
problems and assists the client to do this by:

= Asking the client about how they have solved problems before

= Asking the client about exception situations, when the problem was not
evident

= Asking the client about what they did to make the exception situations occur

= Asking the client how they would like their situation to change for the better
and what it would take for this to occur (the miracle question)

= Asking the client to prioritise their goals and solve them one at a time
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A Case of Using Logical Consequences to
Help a Client Make Difficult Decisions

Author: Grahame Smith

Essential Case Information

Richard is a 41-year-old plant operator in a heavy machinery company. He works
long hours and must start very early each day. Twelve months ago he accepted a
transfer from a country location to a capital city 250 kilometres away from his family.
Due to financial obligations this was seen as a necessity. He travelled back to see his
family on weekends. He has a wife and 4 children to support.

His wife Amy is 38 yrs old, has 4 young children and works 2 days per week as a
shop assistant. She now regrets the decision they both made for Richard to work so
far away. The weekends he comes back to her and the children are getting fewer and
when he does return, all they seem to do is argue. Amy is frightened that her
marriage will fail and is also concerned Richard has found another women (Richard
had an affair 15 yrs earlier soon after they had married). They both decided to come
and see me for marriage counselling.

A Personality Need Type Profile was prepared for both Richard and Amy. Richard was
identified as a Type A (possessing a stronger need for recognition) and Amy Type C
(possessing a stronger need for security). Both Richard and Amy were helped to
understand what their emotional need types were and from where need gratification
would come. Over time poor communication between them had resulted in them
both not understanding their emotional wants, desires and overall needs. Richard
was a risk taker, while Amy required higher levels of security.

This counselling relationship has been in place for six months. One of the key areas
identified by both of them was the lack of trust in their marriage. Clarke 1998 tells
us that "trust tends to relate to a person's perceptions (attributions), value
judgement, self-esteem and, therefore, to their self-image. For example a client says
"l trusted him and he did that to me,"” a statement of significance, indicating that
values once held by the client are no longer valid."
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During a number of counselling, sessions Richard denied that he was having an affair
and said that his issues with Amy centred on her unwillingness to trust him and her
failure to include him in family decision-making. Amy felt neglected by Richard, that
he had abandoned her, she was concerned he had become very angry, his behaviour
had become erratic and she was fearful he was seeing another woman.

Soon after this session, Amy contacted me in a distressed state. She had found out
Richard was having an affair and that he had become very ill. She needed to see me
urgently. A counselling appointment was organised that afternoon. This was only a
very short discussion.

Situation - Amy has discovered that Richard is having an affair. He has experienced
an emotional breakdown and is in hospital.

Amy was clearly very upset. However, she was able to indicate that she had come to
see me so she could decide what she would do about her marriage.

The Counselling Session

C: Last time we met you were concerned about your husband's emotional state and
his erratic behaviour. Can you tell what has happened?

Amy: Well to my absolute shock | have found out my husband is having an affair
with another woman. As you know | had some suspicions for some time, but the
woman actually rang me to warn me my husband was having a breakdown. Can you
believe that! He sat here in this room and lied to both of us so many times! | feel like
throwing him out and divorcing him. But there are the kids to worry about and | still
believe | actually love him.

C: Amy | hear what you are saying. You must be feeling shocked and betrayed. And
yes his lying to us both is a serious issue.

Amy: Yes so much so | can't describe it, | certainly feel confused and not wanted any
more.

C: Where is your husband now?

Amy: Well this woman was right. He went crazy when | confronted him about it.
Threatened to Kill himself. In the end | had to call an ambulance. He is in a hospital
at the moment, sedated.

C: How terrible for you and your children. How long ago was this?

Amy: 2 days ago.
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C: You are doing very well Amy. You have been able to share your feelings in this
room before in safety so keep going, just take your time. (It's important now that |
take time to validate Amy's feelings and reassure her that this room is a safe place
for her).

You mentioned that you wanted to divorce him. Have you considered some of the
impacts on you and your children if you did this? Things like the house, finances, not
having a partner in your life.

Amy: Sort of. It frightens me when | think of being alone, with less money and
possibly no house. But he is so confused at the moment | can't even talk to him
about it and | am so angry with him!

C: Amy you have a right to be angry about the lies that have been told to you. (At
this point | validate her right to be angry about what has happened). Can | ask what
the doctors say about your husband?

Amy: They say once his medication starts to work he will be easier to talk to.
C: That must help a little knowing he can be assisted.

Amy: Yes, it does. Him being in hospital helps me to cope at the moment.
Unfortunately | still love him | think.

[In this very difficult situation it is essential that the counsellor does not lose sight of
the client’'s goal. Amy wanted help in deciding what to do next with her marriage. To
help her achieve her goal, questions were asked of Amy to help her consider the
logical consequences of various courses of action she could take.]

C: Amy a few minutes ago | asked you about the possible impacts a divorce could
have on you and the children. It may be of some value for you to imagine what it
would be like in the future if you stayed with your husband and then what it would
be like if you decide to divorce him. Is this OK with you? (it's important in this
emotional situation that the counsellor obtains the client's permission to explore
what is obviously a painful process).

Amy: I'm not really sure about this. My mind is not very clear. But | will give it a try.
If I were to stay with him, the girlfriend goes. No more cheating. He has to come and
see you. He will have to sort out his emotional problems. At least the kids would
have a father at home. They do like him a lot. He has to move back from the city.
We could keep the house and have more money to live on.

C: Amy you are doing very well, keep going, how about if you were to decide to
leave him.

Amy: That would be good pay back. He deserves some pain. But | know the house
would probably be sold along with the boat and other things. There would probably
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be a lot less money. | know | would get very lonely. The kids would miss him. That's
all 1 can think of.

C: You have done a great job thinking about what might happen. It must be
upsetting to have to do this. So where do you want to go from here?

Amy: This has helped you know. | can't imagine what must being going through your
mind considering he pulled the wool over your eyes too! I'm going to wait till his
emotions settle down and I can talk to him. I want some answers from him first. But
I think 1 want to save my marriage if 1 can. If this was to happen soon | am not sure
how to go about it.

[In this statement Amy, is again seeking out how | feel about Richard's abuse of the
counselling relationship. | handle this by giving a short answer and then shift focus
back to her new goal.]

C: Amy, yes it's true Richard lying to us both greatly disappoints me, but my role is
to help you achieve your goals, which may indirectly help Richard.

New Goal: Amy wants help to get her husband to see value in their marriage once
again.

Amy: Thinking about all that | have told you today, where to from here? If | decide
not to divorce him, how can | get him to get rid of the girlfriend?

[It is also important to note Amy is now seeking specific feedback and advice from
me as the counsellor and to notice that her goal has shifted from her seriously
contemplating divorce to perhaps saving her marriage.]

C: Amy, | can see your distress and | hear just how hard this is for you to decide
what to do. But that's a fair question to ask. Though without knowing clearly why he
decided to have an affair it is a little hard to be specific. However, just like you and |
did earlier, we examined the possible futures for you depending upon what you
decided to do. You still saw some value in your marriage after thinking this through.
It is possible Richard could do the same.

You may be able to encourage him to think about the good times you have both had
together and the positive life you both have had over the past 10 years. The children
he loves are part of this. You may be able to get him to see there are negatives for
him too, if you divorce him or if he was to move out from your home. You could help
him see this. This may also help him to realise that your children and you have
greater value than the girlfriend. | could help with this if you wanted me to. How
does that sound to you? Have | got close to the mark?

Amy: | think what you said might help.
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[The Counsellor can now provide Amy with information, some instruction and
options.]

Amy: If I was to try and do this alone with my husband, how could | go about it?

C: 1 will not try to kid you that this will be easy, especially if you do not get the sort
of answers you may hope for. Are you sure you want to try this alone?

Amy: | am not sure yet, but I could get the chance unexpectedly and so | want to be
ready for it if I can.

C: Well, | suggest you and | role-play what could be used to help you to help your
husband see value in your marriage. We could swap roles. | become you, then you
try it, after me. | could also role-play being your husband and try and give you a
number of different answers to the same questions. This may assist you to prepare
for his different reactions. Do you think this would be helpful for you?

Amy: I'd like to give it ago, when could we do this?

Amy waits for the opportunity to speak to her husband.

End of Session

Some points to consider with undertaking Marriage/Relationship Counselling and
using Logical Consequences.

= Emotions can run very high for clients in such situations and thus client
thinking and decision-making can be deeply impacted upon. Using this process
can help a client to be more logical in their decision-making.

= In this particular case the client has been given accurate feedback, specific
information about their situation, some instructions and some clearly
articulated options still open to her.

= To remain ethical in this circumstance it needs to be acknowledged that the
counselling relationship with Richard has changed. At some stage his non-
disclosure about his affair would need to be confronted. It may mean that |
could no longer be his counsellor and he may have to be referred on to
another relationship counsellor.

References
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A Case for Gestalt Therapy

Author: Jane Barry

Komiko is from a second-generation Asian family. She has lived in Australia all her
life, yet her Asian roots are deep. She has been raised according to traditional Asian
culture and in addition, she and her family are devout Catholics. Komiko has never
questioned her upbringing before, yet now at the age of 26 she is struggling with
value conflicts relating to her religion, culture and sex-role expectations and has
come to counselling in order to allay some of her confusion.

A précis of the sessions is as follows. For ease of writing the Professional Counsellor
is abbreviated to "C".

Background Information

Komiko had a strict and formal upbringing with her parents and the various Catholic
schools that she attended. She was taught to always honour and respect her elders,
such as her parents, teachers and priests. Because of this she explains that she has
never really felt independent of figures of authority, and has usually acted out the
role of a willing child. She states that she seeks the approval of those in authority
and whenever she attempts to assert her own will, she experiences guilt and self-
doubt.

She has always followed closely the rules and morals of the Catholic Church, through
her school and adult life. Komiko has never been married, nor has she had a long-
term relationship or experienced sexual intimacy. She states that this is primarily
because of the codes she has learned to live by, however there have been times
when she has wanted to break away from these. She is interested in living away
from her parents and experiencing a relationship out of wedlock, however she is
afraid that if she does so, her parents will not accept her decisions.

Although Komiko is frightened to break away from the codes and rules that she has
learned, she is seriously considering their validity and realism. She has noticed a
change in her own beliefs about morality, and how she no longer accepts her family's
and church's beliefs without question. She wonders about the importance of her own
individual conscience, and following her changing beliefs.

12
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The questions she asks herself include: What if | am wrong? Who am | to decide
what is moral or immoral? What will | discover if I follow my own path? Will | lose my
self-respect or be able to survive the guilt | feel if 1 don't follow the teachings of my
church and parents?

Generally, Komiko would like to be less dependent; less socially inhibited, less
emotionally reserved and be more assertive and able to make important decisions in
her life. Instead she finds that she is extremely self-conscious and always considers
how she should and should not act. She wonders if she has the strength to act in
opposition to what she has learned from her culture, her parents and her church.

Session Content

After drawing out Komiko's story and beliefs, "C" considers some of the core issues
that she is facing. "C" summarises the nature of Komiko's struggle as follows:

Child roles vs Adult roles:

= Catholic morals vs non-Catholic morals
= Asian influences vs Western influences

Whilst listening to Komiko, "C" considers briefly her own opinions about these
conflicts. "C" is a Western, non-Catholic woman and realises her own biases in these
arguments may lead her to influence Komiko away from traditional, Asian and
Catholic codes of living. "C" also considers that Komiko may be looking to "C" as
someone in authority to grant her permission to act more in accordance with her
own views.

"C" started with a warm up exercise with Komiko. "C" asked Komiko to summarise
the way she was feeling about herself. Komiko stated that she felt self-conscious,
weak willed, lacking in assertiveness and dependent. "C" discussed these opinions
further with Komiko and asked her questions such as "How are you dependent? Who
is responsible for your self-consciousness? What do you take responsibility for?"

Komiko became aware of her passivity through this exercise, and her tendency to
allow others to dictate how she should live. "C" then asked Komiko to use the "l take
responsibility for." exercise where she repeated out-loud, all of the current feelings
that she was responsible for. "C" then encouraged Komiko to take responsibility for
the goals she wanted to achieve.

Komiko said:

= | am responsible for my self-consciousness.
= | am responsible for my dependency.

= | am responsible for my independence.

= | am responsible for my decision making.

13
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"C" added some responsibilities of her own:

I am responsible for helping you explore your blockages.
I am responsible for allowing you to make your own choices.
I will not take responsibility for your decision making.

This exercise allowed "C" and Komiko to examine their roles in the counselling
relationship and reinforced that Komiko was responsible for the decision making.
Komiko and "C" both were fairly warmed up after this exercise, so "C" encouraged
Komiko to perform a dialogue exercise between her assertive self and her
unassertive self. "C" explained that this was a chance for both of these sides to talk
to each other and air their grievances.

"C" said to Komiko, "In this first chair I want you to position yourself as your
assertive self. Your assertive self should talk to your unassertive self in this other
chair. "As your assertive self, | want you to sit, speak and act in an assertive
manner. You should tell your unassertive side what it is you want to be more
assertive about and why."

As Komiko progressed through this exercise, "C" prompted her to talk about what
her assertive side felt and to point out what she didn't like about her unassertive
self. Komiko grew slowly into her role as her assertive self. She experimented with
the role of advice giver and decision maker, clarifying the choices that she wanted to
make in regards to her life. In particular these included moving out of her parental
home and pursuing a relationship.

After this point, Komiko was a little quiet. When prompted to speak, Komiko
explained that she feared her parent's response to these changes. "C" then
suggested that Komiko take on her unassertive side. Komiko's unassertive side
defended some of the actions and principles of her traditional upbringing. She
explained some of the value that she saw in behaving in accordance with the belief's
of her parents.

She wanted to make her own choices, but she wanted her parent's approval to do
so. She was afraid that they would not tolerate her decisions. She explained that
some of her parent's expectations included having supervised dates with young men,
living at home until she was married, preferably marrying a Japanese man, wearing
skirts and dresses and generally keeping a feminine appearance.

After lengthy discussions with her two sides, Komiko came to realise more clearly the
nature of her conflict. Her assertive side wanted to move out of home and be more
independent, realising that she may have to live with the disapproval of her parents
for a while. Komiko's unassertive side felt afraid without the support of her family.
She thought that maybe she could ease her parents into the idea of her moving out
by starting to collect furniture, saving money, looking for suitable apartments and
discussing her plans with them.
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"C" suggested to Komiko to consider the consequences of moving out on her own, or
staying in her parents house. "C" also suggested to Komiko to write a letter to her
parents, to tell them of her fears of their disapproval and the consequences this has
for her. "C" explained to Komiko that the letter should not be sent, but that she
could bring the letter to their next session to discuss its meaning.

In the final part of the session, "C" asked Komiko how she might feel about
attempting a more difficult exercise - playing the role of her non-Catholic self, non-
traditional self. "C" explained that Komiko was already well acquainted with her
Catholic/traditional self and suggested that she experience what it would be like to
be her non-Catholic, non-traditional self.

Initially Komiko was hesitant and didn't understand how she might act as a non-
Catholic or non-traditional self. "C" suggested that she think about how she might
look, what she might wear, how she might do her hair. Komiko thought that she
might wear pants more often, dress in a less feminine style and cut her hair shorter.
She practiced walking around the room, as this side of herself, slowly gaining
confidence to put a bounce in her step and imagining her hair to be shorter and
coloured. She was quite shy about her performance and so "C" joined in also, by
mimicking her movements and asking her to describe how she felt about herself.

When seated again, "C" moved on to ask Komiko how she might act on an average
day. "C" asked her to imagine her non-Catholic, non-traditional self going to work,
doing the shopping or visiting friends. Komiko imagined herself talking avidly to her
more assertive friends about making decisions. She discussed the possibility of
having her own place to be herself, and how she might plan meals for herself and
arrange everything to her own liking. She thought of having friends stay over for
weekends and setting up a study room for her work.

Komiko moved on to consider having the freedom to see a male friend from church
that she was interested in, without being under the watch of her parents. After this
point she was quiet and "C" asked what she was thinking. Komiko said that her
Catholic/traditional side was not happy about this, as she was afraid of becoming
involved with someone.

"C" prompted Komiko to imagine how her non-Catholic, non-traditional self might
approach this problem. Komiko thought that her non-Catholic self probably wouldn't
get involved unless she thought that the relationship could be serious. When asked
what being serious meant, Komiko replied that there would be some sort of verbal
agreement with her partner and that she would feel in love. She thought that she
might see him on weekends and would consider introducing him to her parents.

"C" asked her how her non-Catholic, non-traditional side would feel at this stage.
Komiko thought that she might be quite happy, though her Catholic/traditional side
feared that her parents might find out earlier, or might not approve of her choice. As
the session was near to finishing, "C" asked Komiko to stop playing the role,
suggesting that they may work further on these roles in the next session.
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Komiko sat quietly for some time, reflecting on her role reversal. "C" expressed her
admiration of Komiko's attempts to explore herself and her conflicts. "C" asked her
to give herself some feedback on the session.

Komiko felt that she had further explored her motives for change and her fears of
change in further detail. She had come to realise her responsibility for both her
assertion and lack of it, and had been surprised at the extent of her desire to take
more control of her life. She felt that her assertive side had the strength to be
independent, whereas earlier, she didn't think that she had any inner resources to
make changes to her life. She hoped to continue the therapy until she became more
decided about the decisions she wanted to make.

"C" validated this progress that Komiko had made and suggested that they might
continue the next session by exploring some more of the conflict between her
catholic/traditional and non-catholic, non-traditional values and to consider the letter
that she was to write to her parents.

End of Session

Some points to consider with Gestalt Therapy include:

= The assumption of Gestalt therapy is that individuals are responsible for their
own growth and behaviour. It is an experiential approach, designed to help
people gain more awareness of what they are doing. Gestalt therapy is an
active therapy and clients are expected to take part in their own growth.

= Most of the techniques of Gestalt therapy are designed to assist people to
more fully experience themselves. The therapist should not force clients to
partake in experiments if they don't want to, but in this instance should
explore the client's resistance to the therapy.

Some of the activities and exercises employed by Gestalt therapists include the
following:

= | take responsibility for this is to help someone accept their own personal
responsibility for their feelings, actions and their subsequent consequences.
This can be useful if the client is blaming others for their problems. By taking
responsibility for their problems, the client may be more empowered to
change their thinking, actions, and feelings.

= The dialogue exercise...this is a useful experiment to employ if the person is
engaged in a struggle of some kind. The client should carry on a conversation
between the two parts of themselves that are in conflict. This exercise can
help the client to better understand the motives of each side and clarify their
experiences.
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I have a secret...this is a technique for exploring secrets and imagining
revealing them to others. It allows the client to think about the reactions of
others to their secrets and understand the reasons for keeping these secrets.
Writing a letter to someone (but not sending it!) may be a way to explore
secrets or taboo subjects.

= Reversal technique...if a client is attempting to deny a side of themselves, this
technique may be used to help explore the side they wish to cover up. By
experiencing themselves as this side, may help them to explore what they are
failing to deal with.

= The Rehearsal technique...we rehearse many things inwardly, when we
imagine how situations will be. The technique is to rehearse these out-loud by
acting out all the things that you might be experiencing inwardly. You might
do this when facing something you are afraid of, such as applying for a job, or
asking someone for a date.

= The exaggeration exercise...this is designed to draw attention to our body
language. The client is to deliberately exaggerate a body movement that they
do often, such as frowning or smiling when they feel hurt. The exercise aims
to make people more aware of their feelings when they use these particular
body movements and gestures.

These are just some of the experiments used in Gestalt therapy. You may know of
others. Perhaps you might like to think about how you might use these experiments
with someone like Komiko.
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A Case Using Behaviour Therapy

Author: Jane Barry

Rose has come to counselling to help relieve her fears about driving. About 15 years
ago, she had an accident while driving and has not driven a car since. She has
recently applied for a job, and she will need to use a car to get there. She feels
motivated to learn to drive again, however every time she even thinks about driving
she experiences mild anxiety attacks. The Counsellor has decided to use Behaviour
Techniques with Rose to help her overcome her fears.

A précis of the sessions is as follows. For ease of writing the Professional Counsellor
is abbreviated to "C".

Background Information

Rose has never been a confident driver; however what little confidence she had was
lost after she was involved in an accident. The accident was fairly serious and both
Rose and the other driver sustained injuries. Rose was not at fault in the accident,
however she blames herself for not being quick enough to avoid the accident. She
has been very fearful about driving since that time, which has resulted in her refusal
to drive for 15 years.

Rose says that she experiences anxiety whenever she is a passenger in a car. She
states that she breaks out in a cold sweat, feels light headed her vision blurs and her
hands and legs shake. The only exception to this is when her husband, George
drives. When asked about the reasons for this exception, Rose said that George talks
to her and keeps her calm while they are driving. Over time Rose has become
increasingly relaxed with his driving.

Rose has accepted a position as a receptionist for a suburban accountant. She is
excited about getting back into full-time work, especially since her children have
grown up and are leaving home. The office, at which she works is located about 20
minutes from her home, however there is no public transport connection between
her home and workplace.
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Rose will initially rely on the help of her husband and eldest daughter to get to and
from work, however this arrangement is only temporary due to her family's changing
schedules. Rose realises that she needs to consider driving herself to work if she
intends to keep her job in the long-term.

Rose's expectations about therapy are uncertain. She hopes to be able to overcome
her fears of driving enough to get herself to her job. She is concerned that she has
not driven for over 15 years and wonders if it is too late to start now. On the positive
side, she knows that she has the support of her husband and the motivation to get
to work to assist her in reaching her goal.

On completing a Personality Need Type Profile, Rose was found to have moderate
type "C" needs.

Session Content

In the initial session, "C" inquired into Rose's problem with driving and spent some
time building a rapport with her. Rose seemed quite motivated to change her
behaviour, especially as she was concerned about keeping her new job in the long
term. Rose's relationship with her husband was another important motivator, as he
helped her to remain calm while driving. "C" suggested that Rose invite George along
to the next session, so that George could become part of the strategies they devised.

"C" defined some of Rose's goals, as he understood them. These included relearning
to drive, building up her confidence, reducing her anxiety levels, driving both to and
from work each day, and driving to friend's places, or the shops, on the weekend.
Rose did not want to drive during the night. Rose confirmed these goals and rated
them according to her preferences. Initially she wanted to reduce her anxiety while
driving and relearn to drive and then she wanted to be able to drive to and from
work on a regular basis.

Since the accident, Rose explained that she felt very uncertain about her driving
abilities and believed that she was an unsafe driver. She thought that her lack of
confidence in her driving abilities attributed to her having the accident in the first
place. "C" and Rose discussed her negative beliefs and looked at the consequences
of those beliefs. "C" was able to convince Rose to consider that accidents are indeed
part of the risks taken when driving and that not all traffic situations are predictable.
"C" explained that people learn to become safe drivers through experience and by
learning from their mistakes.

"C" explained to Rose that she needed to learn to become a safe, confident driver.
Since the accident she had not given herself the opportunity to learn to be a safe,
confident driver again. She had decided that she was not a safe driver based on the
accident and so assumed that she could never learn to become one.
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"C" assigned Rose some homework to learn about safe drivers. "C" had previously
compiled some videotapes on defensive driving from the Department of Transport.
He gave Rose one of these to watch. The video demonstrated people who were safe
drivers and those who were not. "C" asked Rose to make a personal list of what
qualities she thought were important for safe drivers and to say which driver she
identified with most of all. "C" intended to use the video to display appropriate
driving models to Rose, from which she could learn.

George accompanied Rose to the next counselling session. Rose and "C" discussed
the homework activity firstly. Rose had defined several important characteristics of
safe drivers which included: good observation skills, remaining calm in emergencies,
a good understanding of road rules, keeping to speed limits and respecting other
drivers. "C" suggested that these were areas that both Rose and George could work
on together.

Together with "C", Rose devised a long-term plan to achieve her goals. "C" explained
that the plan would be broken up into small, manageable steps, which would allow
Rose to achieve her goal more easily. This process (systematic desensitisation)
would help to slowly build up Rose's confidence in driving, rather than trying to
encourage Rose to drive to work the next day, which would be too confronting and
anxiety producing for her.

The first step of the plan was for Rose and George to play relaxing music in the car
whenever they drove. The music was to be used during those times when Rose was
feeling calm about being in the car. "C" hoped that Rose would learn to associate the
relaxing music with relaxed driving. "C" was careful to ensure that the music was
calming, but not so relaxing as to make them drowsy. Rose and George were to
carry this out for about 2 weeks. During this time "C" asked Rose to sit in the drivers
seat of the car when the car was parked, in order to desensitise herself to her fear.

Rose sat in the car each day for 5 minutes and then slowly increased the time to 20
minutes. After one week, Rose turned the ignition on and sat in the car for similar
times. She practiced changing gears, pressing the brake, using the indicators and
adjusting her mirrors, while the car was parked and running. Rose also played the
calming music while she sat in the car, which helped her to relax.

The second step for Rose was to drive the car on quiet streets or in a large car park,
with George present at all times. George would play an important role by providing a
safe driving model for Rose to follow. He would also be able to tutor Rose in ways
that supported her type "C" needs for security

Rose and George committed themselves to start the program on weekends at
8.00am. George would drive to a remote suburb or car park, and Rose would spend
20 minutes driving the car with George's support. When Rose reached her target
time, she would increase that time by 5 minutes the following day.
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"C" gave Rose a logbook to fill out. This logbook contained a record of her drives and
the length of time she drove. She was also instructed to rate the anxiety that she felt
while driving the car. Where 0 equaled no anxiety, 5 equaled moderate anxiety
(sweaty hands, fast heart rate, dry mouth) and 10 equaled high levels of anxiety
(faint headed, nauseous, impairment of judgement). "C" asked Rose to identify the
highest level of anxiety she felt she could handle while driving. Rose thought that at
level 7 she would feel too nervous to drive. "C" then explained to Rose that
whenever she felt anxiety to a level of 7, she was to stop the car carefully and play
the relaxation tape until she felt calm enough to drive once more. Rose also needed
to record the time she spent calming down, in her logbook.

George's role was to help Rose remain calm and to encourage her while she drove.
"C" reinforced to George that it was important that he remained calm at all times
and never contributed to Rose's anxiety levels. George was to ensure that Rose
reached her goal time for each drive and he was only to praise her when she had
succeeded. "C" reinforced to George that he was to model calm and safe driving
behaviours for Rose to be guided by.

The next week, both Rose and George appeared a bit despondent. Rose had
experienced high levels of anxiety the first day and had only managed to drive for
about 5 minutes. They had waited for over an hour for Rose to calm down and
eventually George had driven home. Rose had not wanted to attempt a driving
lesson again. When asked about the incident, Rose said that she gave in to her
desire not to drive. She just wanted to have George drive her and not have to force
herself. She said that she felt disappointed in herself because she had given up so
easily.

Together "C" and Rose explored some ways to increase Rose's motivation to drive.
"C" suggested going back to an easier task, like sitting in the car driver's seat of the
car and starting the engine. Rose felt that she had already achieved this task and
preferred to tackle the driving. Her concern was that she didn't have the will power
to start driving again and needed some extra encouragement.

"C" suggested they think of something to negatively reinforce Rose's behaviour. "C"
explained that negative reinforcement increases the likelihood of a behaviour
occurring, through the avoidance of an unpleasant consequence. Rose thought that
driving avoided the unpleasant consequence of having to walk or take public
transport. "C" then suggested that the unpleasant consequence of Rose not fulfilling
her goal could be George driving home from the car park alone, while Rose caught
the bus or walked.

It seemed that the car park was on the direct route of their local bus and was only a
40-minute walk home. Though Rose was a little hesitant, she agreed that she was
more likely to drive if she thought that she would have to walk home. George agreed
that he would be able to carry out his side of the program if it became necessary for
him to leave, so long as Rose did not become angry.

21



AIPC’S CASE STUDY COLLECTION

"C" suggested that they draw up a contract in the session to agree to this proposal.
"C" explained that both parties needed to demonstrate their commitment to the
contract so that it would ease any tension caused by George leaving Rose behind in
the car park. Both George and Rose signed the contract.

The negative reinforcement and contract strategy worked and next week, Rose drove
around the car park for 20 minutes the first day and 25 minutes the second day.
After a month, Rose had progressed to driving for an hour around country lanes and
driving home after these journeys. Rose would use the relaxation music in the car to
calm her down when she felt anxiety over the level of 7 (this was according to her
internal stress rating scale). Her logbook recorded the increased time she spent in
the car and a reduction in the time she spent calming herself. This logbook helped to
reinforce her growing confidence in her driving ability.

Three months into her program, Rose had started to drive to work. She and George
began early in the morning (on a weekend) when there was little traffic around. Rose
attempted firstly the drive to work only, then the drive from work only, then both
together. Rose then worked her way to driving to and from work, in peak hour
traffic, assisted by George. Eventually, Rose did achieve her goal to drive to and
from work on her own.

To finalise the program, "C" and Rose developed some longer term goals which
included completing a defensive driving course and visiting friends on the weekends.
To continue to reinforce her driving behaviour Rose decided to save some of her
salary towards buying a newer car for herself.

By implementing the Behaviour Modification Program, Rose found that she had the
capabilities and will power to become a safer driver. She was very proud of her new
found confidence, both on the road and in herself.

End of Session

Some points to consider with Behaviour Therapy:

= Behaviour therapy concerns itself with action-oriented approaches to solving
behavioural problems. This means that it relies on the active participation of
the client, and the collaboration of the therapist.

= Behaviour Therapy was developed from behavioural theories such as classical
and operant conditioning. It is based on principles of scientific method -
whereby the procedures of the therapy are clearly stated (goals), tested
(applied and measured) and revised based on the assessments made.

= The procedures of Behaviour therapy are educational and are designed to fit
the unique needs of the individual and the environment in which the
behaviours are occurring.
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= The goals of therapy are for the therapist to explain the nature and course of
the treatment and to identify the goals that are relevant to the client. Then
the client and counsellor collaborate, to initiate conduct and evaluate the
strategies and progress.

The techniques of Behaviour Therapy include the following:

= Relaxation training - where clients are given exercises to practice relaxing
their thoughts and muscles.

= Systematic desensitisation - where clients are gradually desensitised to
fear inducing stimuli, or stimuli that cause compulsive and obsessive
behaviours.

= Modeling - where clients learn to perform new behaviours by observing the
behaviour of other people.

= Assertion training - where client's challenge their own negative self-
statements and develop more appropriate self-statements that will lead to
assertive behaviours. Assertion training also includes practicing newly
acquired, assertive behaviours.
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A Case Using Rational Emotive Behaviour
Therapy (REBT)

Author: Jane Barry

Thomas is a 33 year old married man, who has recently become a father. He
explains that he feels his self-esteem has been gradually deteriorating ever since he
was married. He says that he can't find reasons to enjoy life with his wife due to
feelings of inadequacy as a husband. In his new role as a father, Thomas had hoped
to find the happiness that he was looking for; however this has not been the case.
He mentions that his relationship with his wife's family is strained and thinks that
this is the root of his problem. In this scenario, the Professional Counsellor will be
using a Rational Emotive Behavioural approach with Thomas.

For ease of writing the Professional Counsellor is abbreviated to "C".

Background Information

Thomas was married 4 years ago to Helen. They met after leaving school and have
been in a continuous relationship since that time. Thomas describes his relationship
with Helen as a strong friendship, but also explains that they have experienced
recurring problems in their relationship.

Thomas feels that the main problem is the interference of Helen's family in their
partnership. Helen has had a close relationship with her mother and father and had
been living with them up until 5 years ago. Neither Helen’s mother nor father
approved of her relationship with Thomas, since their first meeting. Thomas is at a
loss to explain their disapproval of him, and it appears that he has tried in many
ways, to gain their respect.

Initially Helen was hesitant to continue a relationship with Thomas, due to her
parent's strong reaction to him. At times they even carried on their relationship in
secret to avoid her parent's reaction. It became more apparent to them that they
would eventually have to overlook Helen's parents' opinions of their relationship and
follow their own wishes.
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Finally, Helen and Thomas moved into their own apartment and became engaged to
be married. Since becoming married and having their first child, Thomas has
continued to extend himself to great personal lengths to maintain any of his parents-
in-law's support. It is his belief that if he extends himself enough, that they will come
to love him as much as they love their daughter.

He finds this position very demanding. Of particular difficulty is that Helen's parents
expect to be visited on a weekly basis, by their daughter and new grandchild. These
weekly meetings are very draining for Thomas as his parents-in-law are still openly
critical of him. At best, he says, they ignore him. In these situations, he finds that
Helen is quite passive, though she tells him that she wishes her parents were less
critical. Helen has said to him that it is usually best to just let them have their way,
and this appears to reflect her pattern of coping with the situation.

Session Content

"C" firstly aims to assist Thomas to understand his feelings and beliefs about the
current difficulties. They discuss Thomas's beliefs and feelings about his relationship
with his wife and parents-in-law. It appears that for a long time Thomas has held the
belief that if he just tries hard enough, Helen's parents will stop their criticism and
come to respect him. He also thinks that without their approval, he will never
completely gain the full respect of his wife.

"C" used humour to begin to challenge Thomas about his views. The use of humour
in REBT is a strategy to reduce the importance and value that clients place on certain
irrational beliefs. This strategy does need to be balanced with sensitivity and timing,
to ensure clients do not become offended by the counsellor's use of humour. Humour
is most effective when the client is also able to enter into the joke and it shouldn't be
used to belittle the client or their feelings.

"Thomas it seems to me that you have been seeking the approval of these people,
since the first day that you met them. In that time you have been ignored, belittled,
backstabbed and denied respect. Even after your public declaration of love to their
daughter, their behaviour towards you has not changed. Under these trying
circumstances, | must congratulate you on your undying loyalty to your wife and her
family!"

Thomas reacted well to the humour and responded with a joke about his wedding
vows, "On my wedding day, | never realised that | also had to love, honour and
cherish my wife's mother and father!"

"I am absolutely certain that you never would have vowed that on your wedding day.
After all, a marriage is the unity of only two people"”, replied "C". "This leads me to
wonder about your reasons for continuing to appease Helen's parents, in what
appears to be beyond the call of duty and in the face of such adversity."
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Thomas responded to "C's" confrontation. "l've always felt this need for their
approval. To me, it is all wrapped up in my role as a husband. It is my duty to be a
good son-in-law and I've just hoped that they'll come to accept me in time."

"C" asked Thomas about how he would prefer to be treated by his parents-in-law.
Thomas replied that he wanted a friendship with his new family and to be respected
by them. He wanted them to be less pushy and more cooperative with himself and
Helen.

"C" spent some time then explaining the nature of irrational beliefs with Thomas.
"Due to certain learning experiences in our lives, we come to accept certain beliefs
about ourselves and others. These beliefs may be inappropriate for us if they don't
allow us to realise happiness or acceptance of the disappointments in life. Our beliefs
are reinforced by particular thoughts that we should behave in certain ways. If our
thoughts and behaviours are more concerned with the welfare of others, rather than
ourselves, this can lead to lowered self-esteem and further self-condemnation. The
task that all of us face at sometime, is to realise that some of our thoughts and
behaviours are not healthy and to replace these with more self-appreciating thoughts
and behaviours.”

From this discussion, Thomas came to understand that he had control over his own
beliefs and therefore, control over his behaviour and a chance to improve his self-
esteem. The first step, "C" explained, was to identify the irrational beliefs that were
controlling his life. The irrational beliefs that "C" and Thomas identified are listed
below:

= "l must have the respect of my parents-in-law".

= "It is my duty as a good son-in-law and husband to meet the approval of my
wife's parents".

= "My wife will never completely respect me if her parents do not respect me".

= "If | keep trying, they'll eventually accept me".

= "My need for happiness is secondary to the needs of my in-laws".

"C" said, "Thomas, you said before that you want Helen's parents to be less pushy
and more respectful of you. | would challenge you that these are preferences that
you have, which you have little personal control over. You cannot expect to change
another's behaviour. Instead | would like you to think about your own behaviours
and how you might have more control of them, by changing your irrational beliefs.
We can do this through a process of debate, where we weigh up the pros and cons of
your beliefs"

"C" began the debate by challenging Thomas about his beliefs through a series of
questions. "Why do you need your parent's-in-law approval to be a good son in law?
What constitutes good parents-in-laws? If you had a son-in-law, how would you treat
him? At what point do parents need to reduce their control of their children? Do you
expect to be meeting your parents-in-laws demands for the rest of your married life?
Where did you learn that you have a duty to obey Helen's parent's wishes?"
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Through open debate and discussion of these questions, Thomas was able to view his
irrational beliefs from different angles. He was able to see how his belief impacted on
his own well being, and that his future happiness was dependent on his ability to
change his belief and subsequent behaviours.

The next step involved identifying and constructing new, more appropriate beliefs
with Thomas. "C" encouraged Thomas to rethink alternatives to the irrational
thoughts that he identified earlier. Instead of the belief, "I must have the respect of
my in-laws,"” Thomas was encouraged to rephrase this as a preference. "l would like
to have the respect of my in-laws.” To this belief he also added some other
preferences such as "l would like to be able to respect my in-laws in return." Other
modified beliefs for Thomas included:

= "It is not my duty as a son-in-law to accept personal criticism or being
ignored".

= "It is my duty to be respectful of my wife's family, though not to the point of
sacrificing my happiness".

= "My wife respects me as her husband and partner®.

= "My wife's love is not determined by the influence of her parents"”.

= "My wife and | have the right to determine how we will be involved in the life
of our families".

= "My priorities for happiness begin with myself, my wife and my son".

= "l accept that my in-laws may never accept me for who | am".

"C" and Thomas also listed behaviours that could increase his personal happiness
and reflect his new beliefs about himself.

Personally invite his parents-in-law around for visits, instead of visiting them.

Address any demands from parents as requests and notify them that the matter will
be discussed by Helen and himself in private. With Helen, redefine boundaries
between couple issues and family issues. For example, discuss the amount of time
that should be spent with various family members.

Expect parents to be more respectful of him and do not tolerate criticism. Determine
the consequences if this behaviour is not forthcoming, ie: politely leaving, hanging
up the phone or ending conversations if no respect is shown to him. Encourage ways
in which Helen could also expect more respect from her parents.

Discuss his personal changes with Helen and talk about the implication of these for
both of them.

In summary of the session, "C" expressed enthusiasm at Thomas's willingness to
explore his irrational thoughts and self-condemning behaviours. "C" recommended a
further discussion of Thomas's self-statements and establishment of a program of
behaviour change, structured on his new beliefs. For homework, Thomas was
required to identify other problems and self-defeating beliefs that were affecting his
life.
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For each of these, he needed to challenge their rationality and record these thoughts
in a personal log book. The log book would act as an inventory of all of Thomas's
irrational thoughts and beliefs. He could refer to this book as a reminder to himself of
the beliefs that he was challenging. "C" also suggested that he could begin to identify
more appropriate thoughts to supplement his irrational thoughts and record these in
his log book. "C" highlighted to Thomas that disputing irrational beliefs was
something that required practice and to not expect this to happen automatically.

Thomas also suggested inviting Helen to take part in counselling with him, so that
she would be more aware of his new beliefs and for them to discuss mutual
strategies for managing their family problems.

At the end of the session, "C" reminded Thomas of the presence of irrational and
self-defeating beliefs that he holds and how these impact on his opportunity for
personal happiness and self-confidence. The challenge for Thomas was to continue to
become more aware of the presence of self-defeating beliefs in his life and to
energetically replace these with more personally satisfying thoughts.

End of Session

Some points to consider with Rational Emotive Behaviour Therapy are as follows:

= People have the capacity for rational and irrational thoughts and beliefs.
Irrational beliefs can also be described as absolutistic cognition's. Absolutistic
cognitions by nature demand that certain situations or behaviours should, or
must occur in order to meet certain standards that the client believes to be
necessary. REBT proposes that humans are fallible and imperfect and
endeavours to help clients realise and accept their fallibility and construct
more satisfying thoughts and beliefs. We often seek counselling due to the
consequences that we are experiencing because of our irrational thoughts and
beliefs.

» The focus of REBT is to help the client to understand the connection between
their irrational beliefs and their present problem. The counsellor aims to
expose the irrational and self-destructive beliefs and to challenge their value
to the client. For example, if a client thinks that they need the approval of
everyone around them, then the REBT therapist will identify this belief and
dispute the client's reasons for holding this belief.

Once exposed, the therapist and client can then work towards identifying more
appropriate and rational beliefs. From these beliefs it is hoped that new feelings and
thoughts will arise for the client.
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This process is known as the ABC theory of personality where:

a)
b)

c)
d)
e)

f)

The activating event or stimulus, paired with the

belief about the activating event, causes a

consequence (the emotional and behavioural response)

is the disputing intervention that is introduced to change the (b) belief. After
which a new

effect (more appropriate belief) becomes associated with the original (a)
activating event. Lastly new

feelings arise which are associated with the new beliefs about ourselves.

The methods involved in REBT include:

Disputing irrational beliefs in a systematic and logical way.
Changing one's language from shoulds, oughts and musts to preferences.

Using humour to reduce the exaggerated effects of irrational thoughts and
beliefs.

Doing cognitive homework to identify absolutistic beliefs behind their problem.
This can include assignments to observe their self-fulfilling prophesies,
reading self-help books and listening to tapes of earlier counselling sessions to
critique their original self-defeating beliefs.

Using modelling and role play in the session to encourage the client's use of
more rational thoughts and beliefs.
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A Case Demonstrating Person Centred
Therapy

Author: Jane Barry

Michael has made an appointment to see his School Counsellor. He is due to finish
school this year and is undecided about what direction he should take once he leaves
school. Michael is a high achiever and his parents want him to make the most of his
opportunity to enter University and study Law or Medicine. Whilst Michael is
interested in Medicine, he feels that his interests at the moment are directed towards
working and travelling abroad. He wants to discuss his preferences with the School
Counsellor and to talk about the pressure he has been experiencing.

For ease of writing, the Professional Counsellor is abbreviated to "C".

Essential Case Information

"C" has known Michael for the last 18 months and has developed a rapport with him.
Michael and his parents have visited "C" a few times to discuss Michael's career
options and the subjects that would benefit him the most. From these meetings, "C"
has ascertained the following information.

Michael's parents would like him to achieve a high OP score and are encouraging him
to pursue science and maths subjects to allow him access to University to study Law
or Medicine. Michael's father is a Barrister and would like to see his son follow on in
his professional footsteps. Michael's mother wishes for Michael to have a professional
career, but she has also encouraged his interest in arts, history and travel.

Both parents have contributed considerable time and energy into Michael's education
and Michael is very grateful for their support. As he has a very close relationship with
his parents, Michael feels a great deal of pressure to follow the goals that they have
set for him. Whilst he would like to follow a career in Medicine, he is not sure that he
has the life experience to make such an important decision.
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After the last meeting, Michael confided to "C" that he did not want to go into
university straight after school. If he could have his own way, he would prefer to
take some time off from study and travel for a while. He has a close group of friends
who are interested in welfare work. Together they have plans to travel and work
voluntarily. These dreams with his friends seem exciting and challenging to him and
would allow him some time to come to a decision about his career.

Michael has talked to his parents about travelling, particularly to his mother. She
understands his need to see the world and to experience a different side to life,
however she is also concerned that he is still very young and inexperienced. She
would prefer to see him enter University first and travel when he gets a little older.
Michael's father is also concerned about Michael's preferred directions.

He fears that if Michael doesn't undertake University at this age, he may spend his
life wandering around the world, without any substantial training to fall back on.
Michael's older sister (Theresa) has dropped out of her studies and has spent the last
5 years travelling. Michael's father does not want to see his son follow the same
direction as his sister. He has offered to finance his son's further education if he
enters university directly after school.

"C" has previously administered a Personality Need Type Profile for Michael, and has
found him to have moderate type C/D needs. After some discussion with Michael, "C"
believes that he has fairly high need gratification through his school work and home
life, however the disagreement with his parents has been causing him some
discomfort, particularly because of his security needs.

Session Content

"C" has decided to use a person-centred approach with Michael. "C" believes that
Michael has the resources to come to his own decision about his life. Because of the
rapport that already exists between "C" and Michael, "C" suspects that Michael may
look to him to acknowledge his right to choose his own path. Because of "C's"
respect for both Michael and his parents, "C" believes that a person centred
approach would be of benefit, to ensure that the responsibility for the decision
remains with Michael.

When Michael arrives, "C" begins the session by making him comfortable and asking
some questions about his sports interests. Both "C" and Michael are interested in
touch football, and it is a topic that they have discussed in some detail in the past.
As this conversation draws to a close, "C" asks Michael about his reasons for making
the appointment.

As Michael explains the difficult decision he has to make, "C" pays close attention to
Michael's body language and his description of feelings. "C" attempts to make
Michael feel listened to by making eye contact with him and by sitting forwards, in a
more active listening position.
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"As you know, Mum and Dad are really keen for me to go to University next year,
but I really don't like the idea. I'm not looking forward to more years of study yet,”
Michael explained. "I'm getting to the point where | don't want to do any more study
after this year; I'd rather hang out with Paul and Mica. Their parents don't put the
same pressures on them to study and they don't mind if they travel after leaving
school. Compared to them, | feel like I'm wrapped up in cotton wool."

"C" paraphrased Michael's comments, focussing on his feelings, "so your feeling that
you haven't got as much freedom as your friends do." "Well, yeah," replied Michael,
"I've always gone along with what Mum and Dad wanted, and so I've never had any
reason to really disagree with them, and I've always kinda wanted what they wanted
anyway. But now | don't. Sure it will be great to go to University one day, it's not
like I'm going to be like my sister and never come home, but Dad is really paranoid
about it."

"C" responded, "It sounds like you've got some plans of your own that are different
to your sister's and your fathers, is that right?"

"Definitely,” Michael said with emphasis. "Definitely,” "C" replied, "you said that with
a lot of conviction!" "Yeah,” Michael replied, "you know, I've got some really good
ideas of where | want to go and what | could do with my life." "That's great,"
responded "C", "l'd really like to hear about them."

As Michael describes his plans for the future, "C" listened carefully and felt proud of
the goals Michael was setting himself. "C" appreciated the strength of character that
Michael demonstrated, for someone of such a young age. "C" felt that Michael had
both the conviction and determination to create meaningful goals for himself and to
carry them through.

Michael felt excited and elated to talk about his plans so candidly with someone. He
felt that "C" had a deep appreciation of his needs, which inspired confidence in
himself and the goals that he dreamed about. Michael was surprised and heartened
by the depth of his convictions and the strength of his belief in his goals. Having
someone listen to him so intently made him feel special and worthwhile. He
genuinely felt that his world was an exciting and challenging place to be.

"C" expressed some of his thoughts to Michael, so as to further convey his genuine
concern for Michael. "You certainly seem to have some very clear goals for yourself.
From what | know of you, you're a very determined young man and you've achieved
very well at the subjects that you've taken on. I am sure that you can achieve all of
your goals if you keep your determination. It takes a lot of maturity, and a certain
type of person to be able to identify your goals so clearly. | can imagine that it must
be frustrating to experience some obstacles to reaching your dreams."

"Yes...I'm not sure what to do about that,"” replied Michael. "l know that my parents
mean well and are worried for me, but, | think that | want them to support me in
other ways now." "How is their support of value to you," inquired "C".
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"Probably more valuable than what | realise! You know, they've done a lot for me.
I've always been into a lot of things and they seemed to have sensed that and tried
to give me lots of opportunities. In some ways we're a well suited family, you know?
They want a son who achieves well, and | just want to achieve. Up until this point,
we've mostly agreed about what | achieve at. My sister is different though, she is
happier to just accept life as it comes along and she never used to like Dad
pressuring her to do stuff. They used to argue a lot and sometimes | think she saw
going overseas as a way to escape and be herself."

"Dad was pretty upset when she went; | think he took it personally. I know he would
just go crazy if he thought that | was going to do the same thing. | just wonder if |
can ever get him to see that the decisions Theresa made and the ones | want to
make have got nothing to do with him. | really don't want him to think that I'm
ungrateful or doing it to spite him."

"C" reflected, "it sounds like your pretty grateful to your father and that you respect
him. It also sounds like you are trying to find some ways to tell him about your
plans, whilst still respecting him."

"Yeah, though I'm still afraid that he won't agree to my plans," replied Michael.

"C" responded, focussing on his feelings, "can you tell me more about your fears?"
"Well," Michael replied, "l don't know, | guess | fear that he'll back off and not offer
me any more chances to go to University."

"How would you feel if that happened,” inquired "C". "Really let down and angry too.
I mean, he's got to let me make my own life now. I'm not just a kid any more,"
Michael responded, frowning.

"C" reflected Michael's meaning back to him. "You're feeling angry about your lack of
freedom and you want your father not to treat you like a kid any more. You want to
go to University some day, but you'd like to have a break from study and travel with
your friends. You're afraid that your father will not accept your decisions and you will
lose respect for each other. Does this sound right to you?"

Yeah, Michael sighed, "so what am | supposed to do? Why won't Dad give me some
credit for my own sense? Does he think that I'm going to be a kid for the rest of my
life? 1 deserve to make my own plans,” complained Michael.

"C" nodded and responded, "they're all important questions Michael, what do you
think some of the answers might be?" "I don't know," replied Michael, "l thought that
you could help me out there.” "Hmm," said "C", "that's a tough one. | can see why
you're having such difficulty in making a decision. On the one hand, you've got some
very exciting plans of your own that you want to fulfil. On the other hand, your
trying to consider the plans that your parents are offering you, to get a tertiary
education. I'm also wondering how you'll make a decision."
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"Ultimately, I'd like to do both,” said Michael. "C" nodded and remained silent for a
period. Michael also sat silently, thinking to himself. After a period, Michael replied,
"I think |1 need to think about it some more. | need to talk to my parents some more
too. I've been a bit afraid to talk about it directly, in case they definitely say 'no'. |
was thinking that | have to put in my selection for university soon, so perhaps I
could apply for Medicine, but then defer for a year. It might be easier for Dad to
accept, if I did this. What do you think about that?"

"C" replied, "discussing some of your options with your parents is a good idea.
Perhaps you might think about how you would approach them. How might you feel if
they still did not accept your proposals?"

"I'd feel let down and angry. | think I'd want to leave home if that happened. |
wouldn't want to make a scene, but | do want to live my own life. | think that I
would have to leave."

"C" replied, "that is a serious move, leaving home. Your goals must be very
important to you indeed.”

"They are!" Michael exclaimed.

"C" probed further into Michael's feelings about the choices he wanted to make. In
particular he asked Michael about approaching his parents to discuss his goals. "C"
focussed in on what Michael would say to his parents to let them know the
seriousness of his intentions. "C" also asked Michael to consider how his parents
might react to his news. From this, Michael developed some strategies for himself to
use when telling his parents of his intentions.

In summary, "C" expressed his appreciation of Michael's world and experiences. "C"
validated Michael's feelings and goals and complemented Michael on his mature
strategies to explain his goals to his parents. Michael's decisions included setting a
time with his parents to discuss his goals, to suit everyone. He thought that they
might go out for dinner one evening, to mark it as an important event. Michael would
ask his parents to think about their goals for him and discuss these over dinner. In
this way Michael would be allowing for his parents to contribute to his plans and
hopefully influence them to listen to and respect his own ideas.

As a finishing point "C" asked Michael how he had felt about the session in general.
Michael had appreciated the opportunity to talk about his issues and goals so
completely to someone. He said he felt clearer about the direction he wanted to take
in his life and was beginning to consider how to explain his goals to his parents. He
thought that "C" had really appreciated him for who he was and it made him feel
more mature in himself. He had hoped that "C" would have offered him some more
direct advice about what to do, but understood that it was his own responsibility to
decide.
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End of Session

Some points to consider with Person Centred Therapy are as follows:

= This therapy focuses on the quality of the client / counsellor relationship. It
assumes that clients are basically trustworthy and have the inner resources to
find solutions to their own problems. It is a less directive therapy on the
counsellor's behalf, meaning that clients are free to set their own goals and
create the conditions that will allow themselves to explore their needs and
behaviours.

= Therapists themselves contribute to the client's growth by providing a warm,
positive, trusting, and open relationship with the client. The three important
qualities the counsellor should possess are congruence (genuineness),
unconditional positive regard (acceptance and caring) and accurate
empathetic understanding (ability to deeply grasp the world of another
person).

There are no fixed techniques that apply to Person Centred Therapy, rather there are
a set of principles for counsellors to be guided by. Some of these are as follows:

= The client is experiencing a discrepancy between the way they perceive
themselves, the ideal picture of themselves and the reality of their situation.
They may feel helpless and unable to make a decision, or direct their own life.

=  Whilst the client may look to the counsellor for direction, the emphasis will be
upon the client to take responsibility for their own decisions and to learn to
use the therapeutic relationship to increase their self-understanding.

= The therapist should attempt to understand the client's world through
listening, empathising, respecting and accepting them; and in doing so, the
counsellor will be integrating him/herself into the relationship with the client.

= The therapist should try to experience genuine care and acceptance of their
client, otherwise, the client may feel that the counsellor is feigning interest
and will not fully disclose their feelings.

As clients experience the therapist listening to them and accepting them, they learn
how to accept themselves. As they find the counsellor caring for them, they start to
experience themselves as worthwhile and valuable. When they experience realness
from the counsellor, the client is encouraged to shed their pretences with themselves
and others.

35



Section Three

Family
Counselling




AIPC’S CASE STUDY COLLECTION

A Cycle of Dysfunctional Parenting and
Unsatisfactory Child Development

Author: Grahame Smith

Essential Case Information

For ease of writing, the Professional Counsellor is abbreviated to “C”.

Family Background
[NB All names have been changed]

Beatrice is a 40-year-old married mother of four children; she married young and
over time she and her husband separated on three occasions. Her husband
previously subjected her to both psychological and physical abuse. As a child she lost
her mother to suicide leaving her to be raised by her father. Unable to raise his
daughters and work at the same time, Beatrice was passed around to various
extended family members to be cared for. Unfortunately this exposed her to ongoing
physical abuse.

Joe is 43 years old and the father of the four children; he has left Beatrice on 3
occasions over a 20-year period. He was raised in very poor circumstances and was
subjected to physical abuse by his parents. He became addicted to alcohol in his teen
years and developed increasingly violent behaviour.

Both Beatrice and Joe were raised in tragic and violent circumstances. Beatrice had
to develop coping skills to survive an environment dominated by feelings of
abandonment, parental loss and physical violence; home was not a safe place for her
and her sisters. She also suffered unresolved grief in relation to her mother’s death;
consequently positive parental modelling was non existent.

Joe had to survive a home life filled with violence where his father’'s aggressive
behaviour was exacerbated by heavy bouts of drinking. Forced to leave home when
only 15 to fend for himself, Joe turned to drinking and made poor choices in his
friends. Family modelling for Joe was a negative experience and he suffered from
strong feelings of rejection and abandonment.
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Both Beatrice and Joe had no concept of how to provide a loving and nurturing
environment for children. As a consequence their children witnessed their mother
being physically abused over many years; they were neglected and felt abandoned
during the times their parents were separated. The dominant emotion they
experienced in their home life was fear. As the children grew into adolescence Joe
and Beatrice became Christians and their life changed. Both decided they wanted to
restore their marriage and be better parents. They separated in order to sort out
their individual issues and a positive change in the behaviour of both parents became
apparent.

A complicating factor was the death of Joe’s Aunty who had over the years been a
great supporter of the children, providing care and love. It was at this time that their
14-year-old daughter Ann started to display powerful aggressive behaviour towards
her parents and others. She also began to drink excessive amounts of alcohol and
participated in high-risk activities with friends. Her parents convinced Ann to attend
a series of counselling sessions.

Background Information on Ann’s Difficulties and Proposed Approach

The Broad Principles

Ann’s situation needs to be considered in the context of three broad areas of her life:
her family and home environment, her school situation and her friends. As a
counsellor a number of questions would need to be asked when considering how to
help Ann. These could include questions about her family history, what her home
environment is like, what is happening at school and how she is getting on with her
friends; problems in any of these areas could be affecting her behaviour, causing the
recent aggression and rebellion.

The Family Situation and Environment

Firstly we might consider the difficult subject of the possibility of abuse occurring in
the home environment. In this case the counsellor would need to first consider the
two primary determinants of behaviour: inherited traits (personality needs) and
social learning (learned attitudes).

Ann may have inherited aggressive tendencies from her parents which when coupled
with the parental modelling have made her vulnerable to feelings of anxiety and
aggression; however it is important to remember that having aggressive parents
does not automatically mean that a child will inherit the aggressive trait.

Thus the interaction between the influences of Ann’s genetic inheritance (i.e. her
personality, represented by traits, needs and genetic predispositions) known as
‘personality needs’ or ‘behavioural tendencies’ and those of her learned attitudes,
shaped by socialisation and modelling influences, will be the major determinant of
her behaviour.
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In the case of Ann’s parents, their behaviour could also be the result of genetic
loadings pre-disposing them to aggressive tendencies, coupled with what they may
have learned as children brought up in an abusive environment.

The counsellor would look at all areas of Ann’s life, her primary environments,
considering the possibility of specific events having had a negative impact on her,
the family modelling she has been exposed to and her own personality traits.

The lack of appropriate parental modelling in the parents’ childhoods has made them
unable to provide a functional safe home environment for their own children. Their
separations, drinking and abusive behaviours have all impacted on Ann’s overall
wellbeing, including her physical, emotional and mental states.

The counsellor would consider a range of possible aspects when working with Ann:

= A possible genetic predisposition towards anxiety and aggression inherited
from her parents; such a predisposition would be exacerbated in a violent
environment.

= The behaviour being modelled by her parents will influence Ann’s behaviour,
both at home and at school. Ann may perceive aggression as a normal and
appropriate way of dealing with problems.

= Ann may not be able to satisfy her lower order needs (such as those for
security, shelter, freedom from threat etc) to an acceptable degree; if this is
the case then her middle and higher order needs for love, belongingness,
acceptance, self-esteem and self-fulfilment will also be unfulfilled. If her basic
needs are not being met Ann could well be left feeling vulnerable and hostile.

= Another area which needs to be considered is grief and loss related to the
death of Aunty. Often if a close friend or a member of a family is severely
injured, dies, or is forced to leave, the parents may be given comfort and
counsel but the children can be forgotten. They may have to find their own
way through their sense of loss and grief, leaving them vulnerable to anxiety.
Grief which is not being managed has the potential to lead to behavioural
changes, such as Ann’s aggression.

= At the age of fourteen Ann’s physical health may be a factor negatively
affecting her life. It would be advisable to suggest that she has a check up
with the family GP to rule out any physical problems.

= The counsellor would also be looking for any major changes in her
environment, such as moving house or changing school, which could involve
the loss of social and/or family connections.
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The School Environment

Ann’s school environment needs to be examined. A counsellor would ask whether
there have been any changes at school which might affect Ann’s behaviour. Some of
the areas to consider are:

= Has a new teacher taken over her class? If so has this affected her in some
negative way? Perhaps they have a mutual dislike for each other. She may
have developed a very close relationship with her former teacher, which is
now lost. She may believe the new teacher does not understand her or
dislikes her.

= Perhaps their teaching style is very different and she is falling behind in her
studies. She may be bored with her schoolwork. It may be useful for the
counsellor to contact her teacher and discuss Ann’s situation, with permission
from both Ann and her mother.

= Has a close friend left the school recently? If this is the case she may feel very
lonely and no longer want to go to school. Or has a new teenager come into
the school environment who is a bully? She now may be ‘picked on’ where
previously school (or the school bus) was a safe place for her. Her needs for
security and acceptance are no longer being met at school so she doesn’t
want to be there any more.

Her Friends

In relation to Ann’s friends, a counsellor would be examining whether some
significant change had occurred recently. For example:

= Ann has social needs, which relate to her desire for friendship and
companionship; are these social needs being met? And by whom?

= Has a close friend recently moved away or died? If this were the case she
would be experiencing grief which triggers a number of emotional and physical
reactions

= Has her circle of friends suddenly rejected her? If she is no longer accepted by
her normal group of friends, she may be feeling rejected and confused about
what she must do to regain peer acceptance. She may not want to socialise
any more in case she is rejected again; she may become angry or resentful
and take it out on others.

= She may have a boyfriend and the relationship is causing difficulties or has
come to an end.
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Factors to Consider When Counselling Adolescents

When counselling an adolescent it is important to remember that it differs from
counselling either children or adults. Things to consider:

= Adolescents can be strongly egocentric. This trait starts in early adolescence
and carries most weight in mid- to late-adolescence. They may have the
notion that everyone is watching them, at times parading in front of others to
invite attention. They may make up success stories about themselves, which
they start to believe. This can lead to the idea they are bullet proof or
powerful and cannot be hurt.

= A critical adolescent task is the formation of personal identity; failure to
achieve a satisfying personal identity is very likely to have a negative
psychological effect on them and on their development into adulthood.

= Teenagers are often experimenting in making their own decisions apart from
parental influence. Part of this learning curve is for them making “both helpful
and unhelpful choices”. This is part of life and the counsellor must recognise
this if they are going to be successful in forming a working alliance with a
teenager.

= Young people particularly need to feel they have some power/control in the
counselling relationship. Often profound disempowerment is a fact of life for a
teenager where they have lost control to others and their direction appears to
have been predetermined.

Session Content

C met Ann in the waiting room, and using observation skills assessed her as being
nervous and unhappy.

C introduced himself to Ann in a cheerful manner in an attempt to commence
building a rapport with Ann. C tried to put Ann at ease, by using affirmation skills to
send her a very positive message about the courage she showed in coming to see C.

C: Your mother contacted me concerning your situation on Wednesday and gave me
some background information. (C is doing this to demonstrate his willingness to be
honest in the relationship by disclosing to Ann that her mother had contacted him,
again adding weight to rapport building).

Ann: | thought she had when she gave me your phone number.

C: How do you feel about being here today?
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Ann: (with eyes downcast) Well, | feel very nervous. I'm not sure what is going to
happen. Mum tells me | need help but I’'m not sure anyone can help me. She says
I’'m out of control.

C: That's what your mum tells you, but what | am really interested in is what you
think, how you are feeling.

C is validating Ann’s right to an opinion and also aiming to empower Ann by
emphasising Ann’s ideas rather than her mother’s.

Ann: That doesn’t happen very much to me you know, adults don’t think my
opinion’s worth anything. | like the way you do.

C noticed that Ann was looking at her shoes while responding to C’s questions;
sensing her discomfort C shifted the focus of his questioning.

C: Ann, | notice you're looking at your shoes a lot when you're talking to me. They're
very nice joggers, are they new? Have you started a new sport?

Ann: Yeah, | have actually. Just started doing athletics. The sports master told me |
could be a good runner one day if | train hard.

C: That's great — good luck with it.

C distracted Ann from her nervousness by focusing Ann on a topic that was neutral,
showing a genuine interest in what Ann saw as important to her. This relaxed Ann
and the session was able to move on.

C: How much do you know about counselling?
Ann: Not much. | thought it was for people who are sick in the head.

C: Well for most people it is to help them sort out every day problems and issues. It
helps them work their way through stressful times or when they are having
disagreements with other people. It helps them change behaviours they don’t like
doing and choose new ones which are more useful to them. Does that make sense?

Ann: Yes it does, | can understand that.

C: Ann, before we go any further | need to give you some information and explain
what happens to the information you give me. Is that OK with you?

Ann: Yes that’s OK.

The counsellor then explained issues and limitations of confidentiality to Ann, making
sure that she understood that what she said to him would not be repeated to her

parents.

C: Ann, how have things been for you at home or at school.

42



AIPC’S CASE STUDY COLLECTION

Ann: Mum keeps me from going out with my friends all the time; | can’t even invite
them back to have some fun. She tells me | can’t be trusted, it's not safe. At school
there’s this gang of girls who bully me. It’s so hard | can’t even concentrate on what
the teacher is saying.

C: The bullying at school must be very hard for you to cope with Ann. Have you tried
to do anything about it?

Ann: I've been to the teacher and asked for help a few times, but nothing seems to
get done. I've spoken to mum too, but she can’t help much either, she works all
week. Dad lives somewhere else and works funny shifts.

C: Would it help if I were to become your advocate and spoke to the school principal
about this?

Ann: I'll have to think about that one, I'm not sure, it could help.

C: Well, have a think about it Ann, it’'s your decision to make. Ann, you mentioned
that you were not allowed to go out with your friends, can you tell me more about
that?

Ann: Well, Mum’s had a hard life, when she was younger things were bad for her and
she’s scared bad things will happen to me too. She won't listen to me. | get so

frustrated, | can’t have any fun!

C: Ann, what do you think would have to change for Mum to let you go out with your
friends?

Ann: Well, that’s a good question, | don’t know.

C: Ann, have there been times in the past where your mum has let you go out with
your friends?

Ann: Well, yes there have been. Mum let me go out months ago.
C: What was different then?

Ann: Well, Dad had to run me to my friends and | had to be home by 11.00 pm or
else.

C: So, what’s changed then to stop you being allowed to go out now?
Ann: Oh, I got home one night about four in the morning. Mum was really cranky.
C: Ann, what do you think you could do to turn things around?

Ann: Maybe get Dad involved again and stick to my curfew of 11 o’clock.
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C: That’'s a great solution, Ann, well done! You mentioned earlier your Dad does not
live at home, are your parents separated?

Ann: Yep, been like that on and off for years. | live with Dad one week and then
Mum the next. Not sure where | will be from week to week. Often lived with my
aunty until recently, but she died. Now it’s just Mum and Dad.

Ann then began to cry. C allowed Ann to weep for as long as she wanted to, letting
her experience her grief and loss.

C: That was very brave of you, Ann - to cry in front of me. Ann, | want you to feel
that this is a safe place where you can be yourself.

Ann: | really miss her, | loved her a lot. | didn’t get a chance to say good bye to her.
She cared for me and was so gentle. She was the only one to treat me kindly. Mum
and Dad have been so angry with each other for years they forget me and get very
cranky with me. All this makes me really sad and angry at the same time!

Ann became emotional again unable to contain her anger she cried out, and using
coarse language struck out at life, shaking and crying. C allowed Ann to release her
emotions until she ended it by looking down at the ground. C remained silent until
Ann spoke, respecting her right to be angry and frustrated.

Ann: I’'m sorry | did that in front of you. But I’'m not really a nice person, so I’'m told.
But | do feel a bit better after that.

C: Ann | mentioned a little while ago this is a safe place for you to be yourself. That
hasn’t changed. Considering what has happened to you, you have a right to be upset
and frustrated. Ann, can | ask you who tells you that you are not a very nice person?

Ann: Well, they use worse words than that, but that's what they mean. People at
school and at home. It hurts to hear it. | feel worthless at times.

Ann is revealing that she sees herself as a worthless and rejected person, a
significant piece of information for C.

C then asked Ann a scaling question to measure anxiety levels she was feeling at the
moment.

C: Ann, on a scale out of 10 where O is no anxiety and 10 is a great deal of anxiety,
what are you feeling at the moment?

Ann: | am feeling quite anxious, about a 7, but it was 10 a couple of minutes ago.
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C: Ann, | need to tell you something very important. I see in front of me a unique
and pretty young lady who, despite all the hard things you have been through, you
are still doing well at school, still caring for yourself and you want to do better in life.
You have athletic skills and you were able to form a close relationship with your
aunty. So you are a valuable person. (C is re-enforcing Ann’s strengths and
uniqueness to start rebuilding her self-esteem).

Ann: It’s nice to hear someone tell me | am important. | don’t hear that very often.
C: Ann, you will find that during counselling sessions | will keep emphasising your
strengths and achievements, this will help motivate you to make the changes you
want to make. Are you happy with this approach?

Ann: Yeah, that sounds good to me. By the way I'm feeling much better now.

C: Ann, I'd like to change the direction we are taking and clarify some information
you gave me about your family and school situation. Is that OK with you?

Ann: Yes I think so, but it is sad for me to think about my family at the moment.
C: Ann, if it’s too hard for you to speak about this you can stop at anytime.
Ann: OK.

C: Ann you mentioned you loved your Aunty a great deal and you miss her a lot, can
I ask what is your happiest memory you have of your Aunty?

Ann: | think it was last year when | spent my holidays with her. We did everything
together. | loved it. When | think about it, it makes me feel loved.

C: Ann our memories of people can be very powerful, can | suggest when you are
missing her, fill your mind with the good memories of her, the special times you had
with her. This will help with your sadness. Do you think this could help you?

Ann: You know, | think this will help. It just did a minute ago.

C: Ann, | would very much like to see a photo of your Aunty. Would it be OK with
you if you brought one along the next time we meet? (C is attempting to further
strengthen the working alliance with Ann by showing an interest in something very
important to her).

Ann: Yes | would like to that. | will bring a photo of her next time.

C: You have also mentioned you have been feeling very angry lately. How has this
affected your relationships with your parents and friends?
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Ann: Well, I've been so upset and angry | keep yelling at my parents and my friends
lately. 1 don’t know what to do about it.

C: Can | ask you to shut your eyes and imagine a recent time when you started to
get angry; try and remember what was happening inside you at that moment.

Ann: OK I'll try. I couldn’'t think straight, and my face got hot. Then | started to
shake.

C: You're doing very well to remember it. Those feelings you just described can be
used by you to help control your anger. Next session | will show you how to relax
and to change what you are thinking about so you can stop yourself losing your
temper. How does that sound?

Ann: That’d be good.

C: It would be useful if you could over the next week record on a note pad when you
become angry, including information about what caused it, who was involved, what
you were thinking and how it affected you.

C is helping Ann to become self aware of her body before she looses control of her
anger and is also providing to her some practical steps she can take to help herself
over time.

C: Do you think this could help you?

Ann: Well I'll give it a try and see what happens.

C then suggested Ann to reward herself for keeping this record and asked her about
something she liked doing. Ann said that she liked looking in clothes shops after
school. C is helping Ann to place value on keeping these records by providing a

reward for her, which also acts as an incentive for her to keep doing it.

C finished this session by again congratulating Ann on her courage in dealing with
some really difficult issues in her life.
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End of Session

In this session the counsellor demonstrated the following strategies:

= Creating conditions to help Ann bring some equilibrium back into her life;
supporting her in what she is experiencing, providing information to her about
her reactions and her mental state being affected by grief and loss.

= Normalising as much as possible her reactions to her difficult home and school
life.

= Examining her current situation, what support networks she has available to
her, identifying the major issues and her concerns.

= Using focused problem solving methodology C attempted to establish realistic,
achievable and clear goals for her to improve her quality of life both at home
and school, exploring possible options, and also checked her levels of comfort
using scaling questions.

= ldentifying what supporting actions needed to be taken ie. Self-help,
counsellor support etc.

= Discussing how she could monitor her own emotional state and become self
aware, as a prelude to using agreed counselling interventions.

Next Session

Ann’s risky behaviour will need to be challenged in the next counselling session as it
appears she does not understand the concept of consequential thinking, (i.e. the
consequences of her actions based on her choices).
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